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Executive Summary  

The purposes of this deliverable, which forms part of WP7, is as follows: 

1. Review of WP1–6 Deliverables 

Through a review of all deliverable submissions to date from WP1 through WP6, it 

identifies those interventions that demonstrate the greatest promise for being practically 

implemented with the aim of attuning to and limiting everyday extremism. 

2. A Handbook for Intervention Selection and Implementation 

Serving as a guide,  this deliverable allows project partners to select the interventions that 

are best suited to their particular contexts. Before detailing the interventions, it offers 

ethical best practice guidelines. Moreover, for each intervention, we provide: 

• A concise overview of its objectives. 

• Step-by-step instructions, including the necessary resources/tools. 

• Tips on use, detailing the contexts in which the intervention may prove to be most 

effective. 

3. Evaluation and Reflection Guide 

Finally, it proposes the use of the Everyday Extremism scale and WiDE lens measures as 

a means of evaluating intervention outcomes. We recommend: 

• Pre and post intervention measurements — implement the measures before and 

after the intervention is completed. Such measures includes, everyday extremism, 

social order, social dominance orientation, political efficacy, political voicing, 

institutional and trust. 

• Critical reflection — assess whether the outcomes align with the intended goals, 

and if not, identify possible causes to adapt the intervention accordingly. We also 

recommend the use of informal group discussions to gain insight into the 

participats’ and the public’s perceptions of the intervention. 
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1.0 Introduction 

The aim of this deliverable is to identify the most feasible interventions that have emerged 

from a comprehensive review of all OppAttune reports submitted to date. The interventions 

identified in this report are then communicated to project partners, who are responsible for 

implementing the selected interventions and reporting on their outcomes in D7.2. Finally, 

D7.3 is dedicated to media outreach activities aimed at disseminating the findings and 

insights of the implemented interventions to a broader public audience. Taken together, 

these deliverables form the foundation of WP7, which in turn contributes to the broader 

objectives of the OppAttune project. 

The overarching purpose of the OppAttune project is to address the threat posed by the rise 

of extremist narratives to democracy in Europe. This initiative centres around the 8 work 

packages (WPs) that collectively contribute to three core objectives: (i) to track the 

evolution of extreme political narrative across different societal and media landscapes, (ii) 

to attune public dialogue by understanding how these narratives shape social and political 

dialogue, and (iii) to limit their potential to turn into violent political transformations. What 

follows is a brief overview of the individuals WPs and their contributions. 

WP1 was dedicated to overseeing the ethics of the project, resolving ethical dilemmas, and 

establishing an overall management structure. WP2 and WP3 focused on the tracking 

dimension of the project, the purpose of which was to track the evolution of extreme 

political narratives within media, local ecologies and living democracies and establish the 

psychological, sociological and anthropological drivers of extremism. WP2’s (Pathways 

Within Democracy – Rights and Protections) specific objective was to establish a 

regulatory rights pathway, while WP3 (Re-Shoring, Protectionism, and Governance) 

developed a frame for understanding how globalisation and supply-change processes have 

the potential of becoming discursive tools for extremist politicians. Conversely, the 

objectives of WP4-6 were oriented towards the attuning dimension of the OppAttune 

project tasked with attuning capacity for public dialogue by modelling how the evolution 

of extreme political narratives impact social and political dialogue. In particular, WP4 
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(Media, Machines and Mobilisation) focused on identifying and mapping contemporary 

extremist narratives circulating online across Europe. WP5 (Extremism and Living 

Democracies) used anthropological methods to develop and test dialogical interventions 

that create resilience against polarised us/them thinking and extremist group hatred in local 

contexts. Lastly, WP6 (Attuning Public Dialogue and Narratives) focused on 

understanding the psychological drivers behind the evolution of extreme narratives by 

developing an Everyday Extremism Scale (Mifsud & Sammut, D6.1) and implementing it 

in an all-country WiDE lens survey that included psychological drivers likely to strengthen 

or moderate everyday extremism.  additional variables. Through the creation of Vote for 

Me films, it also explored how violent political transformations emerge, how leaders 

mobilise and engage followers - while articulating a new psychological account of 

followership. Additionally, this WP led to the development of the I-Attune model, an 

interactive self-test platform designed for citizen use. WP7 aims to collate this rich set of 

tools developed throughout the project to design and pilot interventions aiming to limit the 

spread of extreme political narratives. 

.  
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1.1  
Deliverable 7.1 Objectives: Operationalising the Political Attunement Model 

The political attunement model (WP6) maps how extremist narratives circulate across 

individuals, groups, and nation-level ecosystems. At its core, the concept of political 

attunement rests on the foundational principle of acknowledging the political legitimacy 

and rights of the other party and engaging in the necessary positional play to meets one’s 

own interests and worldviews. This recognition legitimises dialogue and fosters 

engagement across divides, thus allowing interventions to more effectively address the 

relational dynamics that drive radicalisation and polarisation. The political attunement 

model is operationalised in three particular stages (see, Table 1). 

 

Table 1 

Stages of the Attunement Model 

Stage Aim Guiding Questions 

Identifying Understand the everyday 

extremism context 

What is the event or 

situation? 

What are its key features? 

Who is being targeted or 

affected? 

Limiting Determine the appropriate 

intervention tools that can 

limit the spread of 

everyday extremism 

What tools can detect 

emerging extremist 

narratives? 

What measures can help 

limit their spread? 

Implementing Apply the chosen 

interventions 

Which tools can be 

effectively implemented? 

 



10 

 

WP7 is situated in the third stage of the model, marking the shift from identification to 

implementation and action. Primarily, our first objective in WP7 is to conduct a review of 

the deliverables produced to date, with the aim of selecting targeted interventions that can 

be effectively implemented in collaboration with key stakeholders. In doing so, we hope to 

gather new insights from each intervention and work towards the last core objective of the 

OppAttune project, which is to limit the spread of extremist narratives. 

The present document outlines the specific interventions selected for implementation under 

WP7 (see, Table 2 for summary). It is worth noting that the interventions we outline 

hereunder are grounded in the synthesis of the literature reviews and findings emerging 

from deliverables produced in WPs 1-6, whilst taking into account practical considerations 

concerning feasibility. In addition, these interventions we outline are informed by the user 

guides attunement model in D6.5 (see, Figure 1). As such, the purpose of this document is 

to serve as both a reference point and a practical guide for those involved in implementing 

interventions in the field. It presents the selected interventions in detail and identifies 

specific contexts in which they may be most effective deployed. 

Table 2 

Selected Intervention Tools 

Deliverable Intervention Tool 

2.1 Policy Toolkit for Developing Regulatory Rights 

Pathways 
Policy Toolkit 

4.1 Visualisation report of emerging extremist 

narratives across Europe 

Narrative Breaker Tool 4.2 Translocal articulations of extremism in three 

countries:  Visualisation report on Austria, 

Bulgaria, and Sweden 
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5.3 Five Country Methods Handbook on principle for 

multi-method, multi-disciplinary social dialogue 

interventions 

 

Reflexivity 

Micro-level Social 

Dialogues 

Gamification 

Narrative Group Work® 

5.4 Policy briefs that translate local voices, experiences 

and knowledge into the European Democracy 

Action Plan 

6.1 Everyday Extremism Scale Everyday Extremism 

Scale 

6.3 Followership & Political Mobilisation Attunement 

Tool (the “Vote for Me” Films) 
“Vote for Me” Films 

6.4 Sustaining Dialogue Attunement Tool Sustaining Dialogue 

Attunement Tool 

6.7 I-Attune Self-Test Interactive Platform – Roll out 

Report 

BBC Films & Open 

Access Self-Coaching 

Attunement Interactives 
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Figure 1. Game, Set and Attune: A Political Attunement Model for Limiting Extreme 

Narratives and Building Democratic Capacity (Mahendran & English, 2025). 

 

In the following section, we present general considerations before implementing any of the 

interventions, including the importance of abiding by ethical procedures. We then present 

each intervention separately. For each, we begin with a brief overview outlining its purpose 

and intended application, followed by a detailed explanation on how the intervention can 

be implemented effectively. We strongly recommend that users adopting any of these 

interventions adhere closely to the guidelines to ensure that the intervention leads to its 

intended impact. We conclude by providing recommendations for post-intervention, aimed 

at supporting reflection, evaluation, and (potentially) revision. 
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2.0 General Guidelines for Use 

A key consideration of WP7 is to reflect on and evaluate whether the interventions are 

successful in attuning everyday extremism. To this end we recommend the use of some 

measures from the WiDE lens survey developed in WP6 for use before and after the 

intervention, to track any changes in attitudes or perception (see, Table A in Appendix). 

Similarly, the Everyday Extremism scale, administered (see, Table 11) with a 7-point 

Likert rating ranging from 1 (not acceptable) to 7 (fully acceptable), can also be used to 

investigate any changes in the endorsement of everyday extremist actions over time. It is 

essential that any evaluation should take place immediately before and/or after the 

intervention is concluded. 

Another important consideration is to follow ethical guidelines before implementing any 

of the tools we outline in this document. Participants must be fully informed about what 

the activity entails, including any potentially distressing content they may encounter and 

how their data (if collected) will be used. Participation should aways be voluntary, with the 

option to withdraw at any time without any consequence. It is also important to ensure 

inclusivity such that no one is marginalised or placed in an uncomfortable situation as a 

result of their participation. Throughout the entire process, we encourage 

researchers/facilitators to remain reflexive by reflecting on their role and minimising any 

potential biases or influences they may have on the participants or the activity. In Table 3, 

we list a series of ethical considerations, as informed by the OppAttune ethical guidelines. 

These ethical considerations must be addressed before implementing any tool. 

 

Table 3 

Checklist of Ethical Considerations 

Provide an Information Sheet An information sheet is to be provided before 

participants attend the activity so that they know 

what it involves before it begins. 
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Obtain Informed Consent Clearly explain the purpose of the activity so that 

participants are fully aware of what it involves, 

including whether any data will be collected, how 

it will be collected, and how it will be used. 

Obtain Guardian Consent for 

Minors 

It is necessary to obtain parental or guardian 

consent for participants under the age of 18. 

Disclose Recording (Visual and 

Audio) 

Inform participants in advance if the session will 

be recorded (visual and/or audio) and obtain 

permission. 

GDPR and Data Protection Ensure that data (if collected) is processed and 

stored in compliance with GDPR. The data should 

be anonymised where possible, stored in a secure 

location, and participants informed of their rights. 

Ensure Safety and Voluntary 

Participation 

Provide content warnings (if necessary), breaks 

during the activity, and the option to leave the 

activity should the participant feel uncomfortable 

and wish to not participate any more. 

Practice Inclusivity and Self-

Awareness 

The researcher/facilitator should avoid causing or 

reinforcing any division, should maintain 

respectful dialogue, and remain reflexive 

throughout the entire process. 

Provide a Debrief Sheet The debrief sheet should summarise the purpose 

of the activity; includes support resources and 

contact info for follow-up. 
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3.0 POLICY TOOLKIT 

Deliverable 2.1: Policy Toolkit for Developing Regulatory Rights Pathways (Sawyer 

& Zarić, 2024) 

The policy toolkit described in this section has been developed for WP2. It seeks to 

examine how human rights and protections have been combined across socio-political 

contexts to promote constructive opposition and freedom of expression. Primarily, it 

explores how human rights may combine with regulatory protections to ensure an open 

exchange of ideas and prevent the collapse of dialogue. For this reason, this toolkit 

considers national specificities – embedded in their historical, social and cultural contexts 

– and transnational influences, within Europe and globally. Additionally, it explores how 

extremist ideologies spread through media and politics, proposing evidence-based 

strategies to counteract their influence.  

 

3.1 Instructions for Use and Implementation 

The toolkit is comprised of the Regulatory Rights Prism, a comprehensive framework 

integrating three key dimensions for assessing policy: context, belonging, and outcomes. 

Who may want to use it? 

This policy toolkit allows for a nuanced examination of rights claims, providing a 

systematic approach to understanding and addressing violations. For this reason, the 

toolkit may be particularly useful to practitioners, policy makers, thought leaders, and 

academics engaged in specific policy agendas who wish to understand the 

environments of everyday extremism in order to inform their decision-making. 

Suggestions for use 

This toolkit is intended as a flexible, discussion-oriented resource. It can be used to 

guide roundtables or workshops focused on understanding and counteracting rights 

violations. We encourage its use by applying all three dimensions—context, belonging, 

and outcomes—to real or hypothetical scenarios, using the instructions provided 

hereunder to guide reflection and dialogue. 
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These form a diagnostic tool with the aim of helping identify, analyse, and predict how 

extremism is met with regulatory responses and their impact. Context refers to 

understanding how laws and regulations shape rights in different contexts. Belonging refers 

analysing such contexts by focusing on how people feel connected to their rights. Lastly, 

outcomes refer to understanding how these connections influence outcomes, providing a 

framework for understanding how rights and regulations interact. Notably, the toolkit 

describes four considerations for each of these three diagnostic tools that make up the 

Regulatory Rights Prism. A detailed explanation of each of these diagnostic tools and their 

corresponding considerations is provided in the following. 

 

Contexts of Regulatory Rights Pathways. Identifying contexts of rights claims and 

regulatory responses is designed to move away from abstract claims of demands for rights 

and instead to situate them in the concrete situations within which those claims and 

responses are being made. Contexts may be ascertained by posing a series of questions of 

a given set of rights claims. Table 4.1 provides a checklist of questions that may be used to 

determine the context of regulatory rights. Moreover, Table 4.2 provides a vocabulary for 

identifying contexts where rights claims may lead to extremism. It outlines a spectrum of 

contexts, ranging from the most politically destructive to the most inclusive. 

 

Table 4.1 

Checklist of Questions to Determine the Regulatory-Rights Contexts 

Rights What rights are being invoked to defend a 

person or action? 

What are the trajectories of rights for that 

government, party, company, region? 

Levels of Governance What level of governance is assumed to 

ensure, or is being asked to ensure these rights 

(national, EU, human rights, UN, etc.)? 
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What bodies of governance would actually, or 

realistically, be able to ensure these rights? 

Social Fabric How fragmented is the social fabric within the 

given context? Assess the degree of social 

division or unity to understand the potential 

impact on regulatory-rights pathways. 

How are power dynamics distributed among 

different groups within the society? 

Investigate the power structures to identify 

potential challenges or opportunities for 

regulatory-rights pathways. 

How is the opposition perceived by the 

general public? Examine public sentiments to 

understand the broader societal attitudes 

toward the modes of opposition. 

To what extent do cultural factors contribute 

to the modes of opposition? Consider cultural 

influences that may impact regulatory 

responses and rights protection. 

Are there significant economic disparities 

among opposing groups? Explore economic 

factors as they relate to the context, as these 

can influence attitudes and behaviours. 

Historical Trajectories What historical trajectories have shaped the 

existing modes of opposition? 

Communication What communication channels are prevalent 

among opposing groups? Analyse the modes 

of communication to gauge the openness or 
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hostility that might affect regulatory 

responses. 

Legal Framework How well-established is the legal framework 

in addressing opposition and promoting 

rights? Evaluate the existing legal structures to 

determine their effectiveness in ensuring 

attunement. 

International Relations How do international relations affect the 

regulatory-rights pathways? Investigate 

external factors that may shape or constrain 

the regulatory environment within the given 

context. 

Technology What role does technology play in the modes 

of opposition? Examine technological 

influences on communication organization 

and information dissemination. 

 

Table 4.2 

Contexts where Rights Claims May Lead to Extremism 

Exclusionary Contexts Are modes of opposition grounded on 

exclusion of one group or another within 

the relevant policy? 

 

Example: A government implementing 

discriminatory policies that intentionally 

marginalize a specific ethnic or religious 

group, limiting their participation in 

societal affairs. 
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Non-Conflictual Contexts Are modes of opposition in which a given 

minority has remained, sometimes over 

centuries, and never been fully attuned but 

does not seek to integrate into the polity 

by violent means? 

 

Example: A minority community 

peacefully coexisting within a society but 

maintaining distinct cultural practices and 

not fully integrating into the mainstream. 

Uneasy Contexts Are modes of attunement in which 

different groups both have legitimate and 

potential dominant claims and exist side 

by side. Uneasy contexts may unravel or 

continue peacefully? 

 

Example: Communities with historical 

tensions living together, where unresolved 

disputes and competing claims may lead 

to either peaceful coexistence or 

escalating tensions. 

Emancipatory Contexts Are modes of opposition which have led 

to greater integration, policy change and 

social justice? 

 

Example: Successful social movements 

advocating for civil rights, gender 

equality, or environmental justice that 

bring about policy changes and societal 

integration, fostering a more equitable and 

just society. 
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Table 4.3 presents examples of the type of indicators and sources that may be used to 

benchmark the degree of everyday extremism in a given context.  

 

Table 4.3 

Benchmarking the Degree of Everyday Extremism in a Given Context 

Dimensions Suggested Indicators Sources Scale 

Exclusionary Change in trajectory 

following a strong 

and violent response, 

i.e. street protests, a 

targeted violent 

crime. 

Becomes a hashtag; 

goes viral among 

opposition (+60k 

retweets in 3 days); 

Polarization polls. 

High levels of 

opposition and 

polarization, 

potentially 

leading to 

 violence. 

Non-Conflictual Lack of strong 

reaction by opposing 

parties, and/or civil 

society. 

No major news 

article; Lack of 

engagement on 

social media by 

either side; Does not 

enter a political 

party’s platform. 

Minimal 

attention and 

response, 

indicating low 

potential for 

conflict. 

Uneasy Pushback on both or 

one side; occasionally 

occurs in media but 

without being 

followed through in 

any significant 

manner. 

Varies based on the 

nature and intensity 

of pushback; 

regularity of claims 

and complaints. 

Moderate levels 

of tension, 

requiring careful 

handling to 

avoid escalation. 
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Emancipatory Synchronized 

trajectories and 

support from both/ all 

sides; open space for 

improvement and 

policy 

implementation. 

Positive media 

coverage; Joint 

statements or initia-

tives; Public 

demonstrations of 

support. 

Collaborative 

efforts and 

positive 

engagement for 

societal 

progress. 

 

Modes of Belonging in Regulatory-Rights Pathways. This second diagnostic toolkit 

identifies four major types of belonging on a spectrum from the most destructive and 

potentially disintegrative to the most integrative. Table 5.1 provides a checklist of 

questions that may be used to determine the regulatory-rights belonging. Additionally, In 

Table 5.2 we list a series of questions with the aim of helping determine modes of 

belonging within a given regulatory-rights context. These questions are intended to explore 

how rights-claiming groups are recognised and treated in public spaces, addressing issues 

of representation, integration, safety, and the overall dynamics that shape their experiences.  

 

Table 5.1 

Checklist of Questions to Determine the Regulatory-Rights Belonging 

Representation How represented is the given Rights-claim 

public (RCP) making the rights claim or 

protected by a given regulation RCP in public 

space and discourse? 

Conflict How conflictual is the RCP’s presence within 

the general public, at large? 

Social Fabric How integrated and safe does the RCP feel? 
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Participation To what extent is the RCP involved in 

decision-making processes that affect public 

space regulations? 

What initiatives exist to facilitate the active 

engagement of the RCP community in shaping 

public space policies? 

Legal Framework How equitable is the distribution of resources 

and amenities in public spaces for the given 

RCP? 

International Relations What legal safeguards are in place to protect 

the rights of the RCP in public spaces? 

Technology How is the RCP portrayed in media 

concerning public space issues, and does this 

representation influence public opinion? 

Discrimination To what extent does the RCP perceive 

discrimination in public spaces, and how does 

this impact their sense of belonging? 

Public Space How does the discourse around the RCP in 

public spaces contribute to or challenge 

existing power dynamics? 

 

Table 5.2 

The Four Major Types of Belonging 

Resentful Belonging Perdures among groups that coexist in 

opposition and may decompose at any 

moment. Groups resent the presence of 
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another even as their modes of attunement 

may be aligned at a given moment. 

Persistent Belonging Generally applies to minority groups that 

continue in a position of marginality over 

long periods and for whom attunement is 

always a relative achievement. 

Precarious Belonging Allows groups that have found a mode of 

attunement to coexist but with a suspicion 

and fear among each group or individual 

that their position may be supplanted or 

challenged. 

Heightened Belonging Is achieved when oppositional groups 

have overcome their opposition to achieve 

greater inclusivity and social justice. 

Opposition remains, but the violent clash 

of interests has been overcome with policy 

and institutional outcomes of expanded 

belonging. 

 

Table 5.3 presents examples of the type of indicators and sources that may be used to 

benchmark the degree of everyday extremism through modes of belonging.  

 

Table 5.3 

Benchmarking the Degree of Everyday Extremism through Modes of Belonging 

Dimensions Suggested 

Indicators 

Sources Scale 

Resentful Expression of 

discontent or 

Instances of public 

protests; social 

Dormant 

resentment 
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dissatisfaction 

within the 

community; 

instances of public 

protests, social 

media sentiments 

reflecting 

resentment. 

media sentiments 

reflecting 

resentment; 

ghettoization; 

discrimination in 

the public sphere. 

dependent on the 

frequency of 

conflict and/ or 

public expression. 

Persistent Prolonged existence 

of discontent or 

marginalization; 

insignificant change 

or improvement. 

Historical records, 

longitudinal studies 

on community 

dynamics; scarce 

media coverage. 

Relatively 

consistent with 

opportunities for 

slow progress and 

regression. 

Precarious Fragile or unstable 

conditions within 

the community; 

inconsistent support 

and inability for 

long term and stable 

engagement. 

Reports on 

socioeconomic 

instability, 

community surveys 

on feelings of 

insecurity. 

Mild to severe 

distrust and fear for 

their position in a 

society; immigrants 

with irregular 

situation or short-

term unstable 

documents; 

un/under 

recognized 

minorities; foreign 

workers on short 

contracts. 

Heightened Increased sense of 

unity or 

empowerment; 

positive community 

Recognized and 

protected as a 

valued member of 

society; positive 

Opposition that has 

led to significant 

improvements in 

belonging, whether 
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engagement, 

collaborations, and 

expressions of 

shared identity. 

action seeking to 

benefit particular 

groups. 

through more 

gradual and 

progressive 

attunement or more 

radical and 

transformative 

policy change. 

 

Interactive Questions for Outcomes in Regulatory-Rights Pathways. The scope of this 

third diagnostic tool is to provide a series of questions that help identify possible, 

undesired, and desired outcomes in regulatory-rights pathways. It is possible that all 

regulatory responses will not lead to possible attunement, (i.e., a decrease in the evolution 

of extreme political narratives). Depending on the context and the mode of belonging, a 

given regulatory response may promote greater attunement or it may in fact increase the 

potential for extremism. By determining the outcome, based on the context and belonging 

of a given rights claim, it is possible to evaluate the possibilities for greater or reduced 

attunement.  These dimensions of regulatory rights pathways may lead to four outcomes as 

outlined in Table 6.1. 

 

Table 6.1 

Four Outcomes of Regulatory-Rights Pathways 

Rejection When one group refuses the continued 

presence of another within a regulatory-

rights pathway. 

Modus Vivendi Allows for groups to continue as they 

have, even amidst a relative failure of full 

attunement. 
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Dialogue Allows for a relative achievement of 

attunement. Though it remains unsettled, 

it emerges when institutional, legal and 

policy frameworks have been found to 

support short and medium-term 

attunement. 

Transformative Comes when the essential drivers of 

opposition have been grasped as sources 

of injustice and are identified by extensive 

legal, policy and institutional frameworks 

as detrimental to the community. 

 

With consideration to the four outlined outcomes, we pose the following interactive 

questions to promote thoughtful reflections on the potential outcomes within regulatory-

rights pathways (see, Table 6.2).  These questions are intended to foster a deeper 

understanding of the complexities involved in attunement processes. 
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Table 6.2 

Questions and Options Relating to the Four Outcomes 

Outcome Question Options 

Rejection In a regulatory-rights 

pathway, if one group 

adamantly opposes the 

continued presence of 

another, what potential 

consequences might arise 

for the overall dynamics of 

dialogue and cooperation? 

1.1. Escalation of tensions 

leading to conflict. 

 

1.2. Establishment of 

alternative pathways for 

coexistence. 

 

1.3. Collaborative efforts to 

address underlying issues. 

Modus Vivendi When groups choose a 

modus vivendi within a 

regulatory-rights 

framework despite a partial 

attunement failure, what 

factors contribute to their 

ability to sustain this 

coexistence? 

2.1. Shared cultural 

practices fostering 

understanding. 

 

2.2. Regular dialogues and 

conflict resolution 

mechanisms. 

 

2.3. Dependence on 

external interventions for 

stability. 

Dialogue How can institutional, 

legal, and policy 

3.1. Establishing clear 

communication channels. 
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frameworks play a crucial 

role in fostering dialogue 

within a regulatory-rights 

pathway, particularly in the 

short and medium term? 

 

3.2. Implementing 

inclusive decision-making 

processes. 

 

3.3. Encouraging public 

engagement through 

media. 

Transformative In the context of 

regulatory-rights pathways, 

what steps can be taken to 

identify essential drivers of 

opposition as sources of 

injustice, leading to 

transformative outcomes? 

4.1. Conducting 

comprehensive socio-

economic analyses. 

 

4.2. Engaging communities 

in participatory research. 

 

4.3. Collaborating with 

experts across diverse 

disciplines. 

 

4.4. Implementing targeted 

policy interventions. 

 

4.5. Establishing 

community-driven 

regulatory bodies. 
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4.6. Facilitating continuous 

community feedback 

mechanisms. 

 

Forming the Regulatory-Rights Prism. Once the tools relating to context, belonging, and 

outcomes, have been implemented, the final step is to bring them together to form a prism 

through which rights claims, and regulatory responses may be understood. The prism 

serves a dual purpose, as both a prognostic tool and as a diagnostic tool. As a prognostic 

tool, it can be used to assess a rights claim or RCP, by first determining the context and the 

mode of belonging that defines the rights claims, which then allows for consideration of 

the range of potential outcomes. As a diagnostic tool, it may be used after a regulatory-

rights response has been deployed. In such a case, it is possible to examine a given 

regulatory-rights outcome and use the prism to understand how a desired or undesired 

result was achieved. It is worth noting that contexts, modes of belonging and outcomes 

may ultimately align in any possible configuration. 
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4.0 NARRATIVE BREAKER TOOL 

Deliverable 4.1: Visualisation report of emerging extremist narratives across Europe 

(Askanius et al., 2024) 

Deliverable 4.2: Translocal articulations of extremism in three countries: 

Visualisation report on Austria, Bulgaria, and Sweden (Askanius et al., 2024) 

This Narrative Breaker tool focuses on detecting and deconstructing everyday extremist 

narratives, which often appear under the guise of coded imagery, irony, humour and 

otherwise nebulous and ambiguous content. Since extremism often manifests through 

visual ephemera - symbols, memes, and coded language – it is essential to analyse, decode 

and deconstruct these constantly evolving forms of expression. In line with this, we 

describe a tool designed to help identify and deconstruct crisis narratives that fuel 

extremism, especially those that exploit moments of societal vulnerability.  

 

 

 

Who may want to use it? 

Individuals, educators, and organisations concerned with digital literacy and media 

analysis, and who require a practical method for identifying, analysing, and 

deconstructing everyday extremist narratives. 

Suggestions for use 

This tool can serve as both an educational tool and a preventive mechanism, equipping 

users with the media literacy and critical skills necessary to detect and resist the 

influence of extremist visual content. By actively engaging with the imagery (e.g. 

memes, comic strips etc.) they encounter, ordinary citizens will develop a deeper 

understanding of how online extremism works and how to respond to it. This will foster 

critical thinking and contribute to a more informed and media literate general public 

that can engage in constructive dialogue rather than be swayed by divisive, emotionally 

charged imagery. 
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4.1 Instructions for Use and Implementation 

A goal of the Narrative Breaker tool is to promote active engagement and reflective 

learning. For this reason, we recommend that this tool is used along with visual content to 

empower users to critically engage with potentially harmful narratives. To this end, we find 

that this tool should be implemented in settings where users could exercise deconstruction 

of narratives within images by responding to a series of guiding questions (see, Table 7). 

Following this, users are presented with a context-driven explanation of the image's 

potential extremist or harmful messages. This explanation should include: 

• A breakdown of the symbols and imagery used, explaining their specific relevance 

in extremist narratives 

• An exploration of the emotional appeal of the image, showing how it might 

manipulate feelings such as fear, anger, or resentment to galvanise a particular 

ideological stance/extremist subject position. 

• Insight into the political, social, or cultural context behind the image, discussing 

how certain visual representations are designed to promote a binary worldview, 

create "us vs. them" distinctions, or trigger crisis narratives. 

• A reflection on the audience's role in interpreting and responding to these images, 

emphasising the importance of context in avoiding misinterpretation or 

manipulation. 

 

Table 7 

Example of Questions to Guide Self-Analysis 

What symbols or imagery are present in this image? (e.g., flags, hand gestures, symbols, 

logos) 

What emotions does the image evoke, and why might it be designed to do so? Does it 

imply or make references to notions of (existential) crisis? What is at stake and for 

whom? 
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Who is being portrayed or targeted in this image? What message is conveyed about 

them? (who is the out-group? who is the in-group?)  

Does the image convey violent or harmful messages? Is violence or hostility directed 

towards certain groups? 

What larger historical or political context is this image drawing on? 
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5.0 REFLEXIVITY; MICRO-LEVEL SOCIAL DIALOGUE; GAMIFICATION; 
NARRATIVE GROUP WORK® 

Deliverable 5.2: Five Country Good Practice Case Studies Report in facilitating social 

dialogue for resilient democracies, including depicting successful social dialogue 

practices that may dissolve tendencies of polarising and extremism (Rottman et al., 

2025) 

Deliverable 5.3: Five Country Methods Handbook on principles for multi-method, 

multi-disciplinary social dialogue interventions (Rottman et al., 2025) 

This section outlines four intervention tools: reflexivity; narrative bridges for micro-level 

social dialogue; gamification; and narrative group work (NGW)®. These have been 

developed for WP5, aimed towards identifying the anthropological drivers of everyday 

extremism (be this antidemocratic views and/or views that devalue groups of others) and 

developing social dialogue interventions that promote attunement. Each tool is designed to 

revitalize and cultivate living democracy by promoting inclusive, prosocial engagement 

and participation within a dynamic, evolving space that exists outside of traditional power 

structures. The goal is to help nurture an environment where living democracy can flourish 

and adapt to the ever-changing needs and perspectives of its participants. 

 

 

Who may want to use them? 

A key benefit of these tools is that they are suited for use in diverse community settings, 

offering practical, ethnographically grounded methods to promote prosocial 

engagement and mutual understanding. Consequently, they may be especially useful 

for educators, researchers, and policymakers interested in fostering inclusive dialogue 

limiting everyday extremism. For instance, the tools may be used by organisations 

developing community cohesion interventions; youth workers and school educators 

aiming to equip young people with the skills needed to resist extremist ideologies and 

to contribute to democratic engagement; and researchers engaged in ethnographic 

fieldwork.  
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5.1 Reflexivity 

A key way to foster successful collaborative ethnographic fieldwork with a diverse team is 

through shared, open discussion of reflexivity. The aim is to promote team self-awareness 

among team members’ and to encourage awareness of different aspects of each member’s 

position. The process enables recognition of the value of each team member’s perspective 

(based on the position he/she occupies), which can also enhance understanding of the 

subject at hand.  

The reflexivity tool described in this section follows three steps starting with each 

researcher reflecting on their position, affects and shapes. These reflections are then shared 

with other team members within their group, and finally, shared across groups. Regular 

check-ins are encouraged throughout the research project to revisit the team’s reflections. 

This allows team members to adjust their understandings and approaches based on ongoing 

experiences in the field and with each other, fostering continuous learning and adaptation. 

 

Each researcher reflects on his/her position, affects and shapes. Before starting 

research, each researcher should reflect on how his/her position (insider/outside; 

race/class/gender; level of education/status/power, etc.) affects and shapes: 

• Access to participants 

• Interpretations of participants’ attitudes 

• Perception of the key concepts used in the research 

 

Reflections are shared with other team members in a group. The team members then 

share these reflections with the other team members in a group discussion. The discussion 

can be facilitated via open-ended prompts (see, Table 8) 
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Table 8 

Suggestions for Open-Ended Prompts 

What do you think it will be like for you to be in the field? 

How does your background or personal experience influence your understanding of the 

research topic? 

Are there any challenges you expect during the research? 

How do you think people in the field are going to perceive you? 

How do you personally/individually define [this concept] we are using in the research? 

What emotions arise for you when discussing this topic? How might these emotions 

influence your research? 

Can you identify a moment during our discussion of this project that triggered a strong 

emotional response from you? What was it, and why do you think it affected you? 

 

Reflections are shared across groups. The final step is for the other group members to 

share their perspectives on the reflections that have been shared by each other. When 

possible, evaluative judgment should be kept at a minimum - and identified as such. A 

trained facilitator, who may also know the team members, is helpful for this step. Team 

members are likely to point out possible blind spots, challenges or advantages of each 

other’s position and the facilitator needs to repeatedly reinforce the idea that everyone has 

an equal level of blind spots, challenges or advantages in the group. The facilitator needs 

to keep the conversation centred on what team members bring to the table and how they 

can usefully contribute to the project - in spite and perhaps despite any blind spots, 

challenges, or (dis)advantages. There is no perfect(ly) diverse or appropriate team - the 

challenge is to make the best of and bring out the best in the team that one has. It may be 

worthwhile to ask participants to identify what they learned via the discussion or how their 

perspectives have shifted during the conversation with team members.  
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5.2 Tools Based on Narrative group work (NGW)® 

NGW® is based on widely applied principles of narrative interviewing and self-awareness 

group sessions from social therapy. The overarching perspective with NGW® is to foster 

“emotional political intelligence” and democratic resilience, especially among hard-to-

reach youth susceptible to violent extremism. We strongly recommend that the method is 

mastered before its use. In the following we list a series of situations and challenges along 

with the appropriate NGW® tools that can be used to address them. Situations/challenges 

1–7 relate to practising social dialogue in the NGW® safe space setting, while 

situations/challenges 8–9 relate to practising social dialogue outside safe spaces. 

 

For practising social dialogue within the safe space setting of NGW 

(1) The challenge of starting the dialogue within a given setting. In any defined safe 

space setting – whether inside or outside schools, with young people or adults – the moment 

of starting the narrative social dialogue needs to be mastered. How can a narrative social 

dialogue be initiated in such a way that it is as unlimited and open-ended as possible? How 

can facilitators set up a dialogue in which only the participants (two or more in a group) 

come to negotiate and interact independently, from moment to moment, and decide what 

experiences and thoughts they want to raise and share, thus suspending all external 

agendas, controls and taboos? 

Suggestions for use 

This tool is valuable for shifting team discussions into meaningful social dialogues, 

which in turn can lead to more rigorous and reflective academic analysis. Moreover, it 

can also serve as an opportunity for researchers to reflect on how they perceive and are 

perceived in the field, laying important groundwork for more attuned and iterative 

dialogue between all participants. 
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[Main tool] Forwarding the most open-ended starter questions – and/or give 

encouragement, motivation and explanation of social dialogue in the NGW® 

setting 

 The two facilitators of the NGW® setting personally concentrate on their basic 

professional attitude of no-agenda interaction with little to no elements of 

argumentative debate. Then they begin each session of dialogue with a most basic and 

open-ended starter question such as: 

• "So, how are things going?" 

• "What's on your mind, here – in this place/ institution, on this occasion – or 

beyond this place and occasion in your life more broadly?" 

• “What would you like to share and/or hear about from others here?” 

• In case of recurring sessions of dialogue: "How has it been since last time we 

spoke here?", etc. 
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(2) After effective start, maintain a continuous narrative social dialogue. In any 

defined safe space setting – whether inside or outside schools, with young people or adults 

– the moment of starting the narrative social dialogue needs to be mastered. How can a 

narrative social dialogue be initiated in such a way that it is as unlimited and open-ended 

as possible? How can facilitators set up a dialogue in which only the participants (two or 

more in a group) come to negotiate and interact independently, from moment to moment, 

and decide what experiences and thoughts they want to raise and share, thus suspending all 

external agendas, controls and taboos? 

[Additional tool] Giving more explanation and encouragement, both general and 

context specific!  

The two facilitators of the NGW® setting forward 'situation questions' and 'narrative 

questions', as opposed to expressing reposts, corrections, clarifications or debate like 

arguments is key to maintaining a continuous process of narrative social dialogue.  

For example, a 'situation question' might be: 'You just mentioned that you love 

Germany and want to defend and protect it. Can you think of a situation in which you 

have felt the need to protect Germany? How did this come about?  

• Likewise, practitioners avoid why-questions and instead ask narrative what- and 

how-questions: "Please tell me exactly what the situation was like?", "How did 

it happen that ...?", "Can you please describe in more detail how things started 

and then developed – and how it affected you?", "Can you remember another 

experience that was similar or very different to this one? What was it like? 
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(3) Dialogue within the setting seems to be permanently hindered or obstructed, 

despite facilitators using narrative questions. In situations in which an individual is 

personally challenged and possibly overburdened or in which the group conversation is 

overburdened or chaotic and doesn’t seem to flow easily, fruitfully and inclusively, safe 

space settings of narrative social dialogue are prepared for shifts of settings. In fact, while 

facilitators abstain from any defined topics or agenda, they have the mandate and 

responsibility to secure an open-ended dialogue, hence shift the setting when it appears 

helpful; the most important of which are: 

a) the temporary setup of two or more subgroups, reflecting gender or other social criteria, 

or reflecting aspects of the current group dynamic, 

b) the invitation/ proposal to individual participants to use the ‘rest zone’ for a while in 

which they can temporarily withdraw when they deem it necessary or helpful or when there 

is promise that the flow of the group conversation would profit momentarily. 

[Tool] Ask/ encourage 'narrative questions' and 'situation questions' 

The two facilitators of the NGW® setting personally concentrate on their basic 

professional attitude of no-agenda interaction with little to no elements of 

argumentative debate. Then they begin each session of dialogue with a most basic and 

open-ended starter question such as: 

• "So, how are things going?" 

• "What's on your mind, here – in this place/ institution, on this occasion – or 

beyond this place and occasion in your life more broadly?" 

• “What would you like to share and/or hear about from others here?” 

• In case of recurring sessions of dialogue: "How has it been since last time we 

spoke here?", etc. 
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[Tool] Shifting the setting – e.g. dividing into subgroups and invitation to the ‘rest 

zone’!  

The two facilitators of the  NGW® setting give their impression of the current group 

interaction and/or the interaction and behaviour of a particular participant and how it 

may be getting in the way of the main purpose of the dialogue group, which is to enable 

mutual talking and sharing – and then suggest a temporary shift in the setting (either by 

splitting into sub-groups or by inviting individuals into the rest zone). The participants 

and the group then discuss, decide (possibly by vote) and help to implement the shift 

with the help of the facilitators, who have veto power over setting issues.  

The basic elements of this tool are: dialogue that makes sure that everyone understands 

why the change of setting is taking place, how this is for the sole purpose of improving 

social dialogue and mutual understanding in the group, that any such shifts are always 

temporary and all members will be brought back to the totality of the group, and that no 

one is excluded. For example, the facilitators might say:  

• "We have the impression that if we go on like this, our conversation in the group 

will be severely hampered and will remain so. What is your impression? We 

suggest that we divide the group for about 20 minutes and the girls and boys 

form their own group with one of us and then come together again. What do you 

think? Should we do this, or would you rather stay together and see how it 

works? Don't forget that we always come back together as a group towards the 

end of the session anyway.  

In case of disagreement between the facilitators and the group, or refusal by individuals 

in the group (e.g. when asked to spend some time in the 'rest zone'), the implementation 

of the change is suspended, at least for the rest of the session. The facilitators then keep 

an explicit focus on the impact of such refusal on the group conversation, and may have 

bilateral conversations after the session that help to create a willingness to try such a 

change. While the facilitators never force any change or action, they may call on the 

school if such action is urgently needed – for pedagogical or safety reasons. 
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(4) Difficult personal issues and trauma-related experiences are related (experiences 

of violence, abuse, mental health issues etc.). In situations where an individual is 

personally challenged/overburdened and/or post-traumatically overwhelmed by sharing 

certain personal experiences in the group conversation, both the individual needs to be 

protected and empowered, and the broader social and political issue behind the traumatic 

experience needs to be addressed and brought to light with additional relevant 

experiences from members of the group – so that the issue is not tabooed and excluded 

from the conversation.  

[Tool] Express empathy and awareness, take action to protect – address the political 

significance  

The two facilitators pursue three aims in their dialogue with the trauma affected person:  

(1) To express sympathy/empathy and understanding for the person – and respect for 

her/his courage and commitment to share this difficult and traumatic experience with the 

group,  

(2) At the same time, offer protection from being overwhelmed (re-traumatised) by 

talking about the incident – and support the person's resilience and strength,  

(3) address the wider social significance of the specific trauma issue (e.g. family violence 

or sexual assault, etc.).  

 

For example, the facilitators might say:  

• "Oh dear, that's terrible. I'm sorry you had to go through that. I think it's terrible 

when that happens to (young) people. It is forbidden. Because it's very hurtful – 

and it's against the law. We have to prevent it in the future.  

• “It is good that you are talking about this. Thank you so much for that! I have a 

lot of respect for young people who are open about this kind of thing".  
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(5) Practicing confidentiality and handling breaches of confidentiality in safe space 

settings of social dialogue. Confidentiality and trust are intertwined key elements of safe 

space settings where personal experiences are articulated and shared with others. Gaining 

trust and practising confidentiality as a member of an ongoing group setting is not easy and 

needs to be learned. Furthermore, as safe space settings, such as narrative group work, 

always have an institutional framework and/or social background, such as schools, 

neighbourhoods or communities, confidentiality is easily challenged and breached. Such 

breaches need to be handled in a way that allows for the building and development of 

confidentiality skills. This is because mastering skills of trust and confidentiality in a 

democratic society, which consists of different levels of more or less public or confidential 

speech, is crucial for both individuals and society. 

"It's incredibly important that we talk about things that almost everyone keeps quiet 

about. This is a very, very important issue for our society. Unfortunately, it happens quite 

often – and we have to make sure that it is effectively prevented in the future. 

[Tool] Build skills of confidentiality and trust on a continuous manner  

The two facilitators address and continuously work on confidentiality skills, according 

to the following guidelines: 

The required confidentiality is addressed at the beginning of the group only briefly 

without too much emphasis in order to make the statement but also avoid causing 

anxieties and stress about rules and sanctions. For example, the facilitators might say: 

• “Of course, this is all between us, you know that!” 

• “As always with such things, everything said remains within the group”. 

 

Facilitators then regularly come back to topics of trust and confidentiality upon 

occasion, e.g. when sensitive experiences are shared, they do remark the need that 
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(6) Participants express group focused hatred and views that devalue certain groups 

of people. The expression of hostility and enmity/hate against particular groups of people 

and above all the expression of views that some people have lesser value than others is 

something that is not only to be expected in widely un-restrict and open-ended group 

individuals are protected and can bank on confidentiality. Yet, in other situations they 

may also say: 

• “By the way, confidentiality doesn’t mean that we are a secret society either and 

we certainly don’t want to be perceived as such (by others here in the school). 

We can always tell people who are genuinely interested how this works here in 

the group and even roughly describe what kind of issues come up. However, this 

must be done in a very general way so that none of what is related can be traced 

back to individual participants. 

• “As far as we facilitators are concerned, we are not teachers and therefore are 

bound to professional confidentiality (as in social work). We only share with the 

school about what has been the issues here if you want us to do so and we all 

agree what will be communicated”.  

 

On occasion facilitators may want to focus on experiences of breach of trust and of 

gossip and rumours within the social context and institution that patted participants 

come from: 

• ‘Do you have such gossip often here at school among students? 

• What is it about? 

• Can you remember situations that occurred around gossip, rumours and breach 

of confidence? 

What exactly happened? How was it?’ 
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conversations as in narrative group work; rather this is even wished for to occur – to the 

extent that these views and behaviours are authentic among the addressees of the setting. 

If such views and behaviour were to not emerge this would signal that the trust and 

openness within the group setting has not yet been sufficiently established. 

 

[Tool] Applying the dialogical ‘No-but-yes’ approach and direct attention to 

affected individuals (victims) 

The two facilitators address any hostility against and explicit and implicit views of 

devaluation of certain ‘others’ when they emerge in the group conversation, using various 

sorts of dialogical responses with the purpose of clarification and reflection – while 

avoiding moral appeal and reproaches:  

 

- Responses along the pattern of ‘No-but-yes, tell me more about it and about yourself!’  

• “I do disagree, but tell me how come you think that? Thanks for speaking up, but 

please also tell me where you get all this from? Tell me about the people that you 

mix with and share these believes with. What is your experiences with these 

people otherwise? Can you share one particular experience about one particular 

person?”  

- Responses of checking and taking care of participants that may feel offended or directly 

affected (in case when e.g. slurs against foreigners are uttered and refugee students are in 

the group; gender views are often relevant, too.):  

• “First of all let me ask you all: Does anyone feel offended by what we’ve heard? 

I’m quite aware how hurtful such utterances can be. I will keep this in mind while 

also being interested where this all comes from. Please everybody bring in their 

thoughts and reactions.”  

 

- Employ shifts of the setting – to protect and mitigate the group and the conversation. 
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(7) Participants systematically act in disingenuous, manipulative and highly strategic 

ways. In recent years there have been many observations about strategies of 

communication in groups and in the public which seem to be disingenuous, misleading or 

manipulative, as for instance in strategies of so-called gaslighting or, more broadly, in what 

is called toxic communication. Facilitators of social dialogue in groups need to be aware 

and equipped to handle such strategies – and also handle assumptions and suspicions that 

such strategies might be employed. 

[Tool] Focus on and invite to express mistrust and suspicion – and support 

clarification  

The two facilitators address and encourage the group to express and explain feelings of 

mistrust and suspicion about a supposed dishonesty in something that has been said in 

the group. Then ask more specific detail questions about the respective account:  

• “I don’t know, but I have to admit having a hard time believing that what you told 

us has really occurred in this way; but maybe that is not razor important. I 

certainly appreciate your patience but could you elaborate more on the aspect of 

xyz. How exactly did this happen? How was the scenery, who stood where and 

did what – and what was said exactly.” 

 

After some enquiry one can always take a story at face value and work with it regardless 

of the truthfulness of the person presenting it:  

• “We may still be unsure about what Tobias told us about an encounter with the 

Russian Mafia and how it heroically saved his friend from an attack by foreigners, 

but tell me, is there anything that comes to mind on your side about Mafia, 

foreigners and attacks here in the area?”  

 

Employ shifts of the setting – to protect and mitigate the group and the conversation. 
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For practising social dialogue outside safe spaces – Methodological guidelines for 

dialogical encounters in the public sphere in everyday situations – both offline and online 

 

(8) In the offline sphere: Narrative Attunement First Responder Skills in everyday 

public situations. The overarching purpose of the NGW® approach is to build emotional 

political intelligence and social skills of group dialogue in safe space settings especially 

for young people (in schools). However, NGW® ethnology can also provide helpful 

strategies for practising – or at least encouraging – social dialogue outside of educational 

settings in everyday public situations. An important methodological spin-off – and side 

benefit – that the NGW® method has brought to other possible contexts of social dialogue 

in the course of the OppAttune project is that it has enabled the development of strategies 

and related training for 'Narrative Attunement First Responder Skills in Emergency 

Situations of Democracy' (Cultures Interactive e.V. 2024a/b). Such emergencies often arise 

spontaneously when everyday extremist speech, non-conducive opposition or group-

focused enmity occurs in the public sphere, outside of arranged pedagogical settings 

designed to promote dialogue, moderation and attunement – on public transport, in town 

hall situations, in media communication (journalism), or in regular teaching settings in 

schools or universities, inter alia. Even in these situations, some of what is done when 

facilitating narrative dialogue groups needs to be done, or at least signalled, as much as 

possible. However, it has to be done in a very short time span, ranging from a few seconds 

to half a minute – requiring various quick and precise communicative responses. 

 [Tool] Implement impromptu combinations of the three core elements of first 

response in situations of everyday extremism and devaluation of others  

Within a very short time span (from a few seconds to half a minute) and amidst many 

influencing factors which occur in spontaneously emerging public situations, an effective 

dialogical first response to incidents of everyday extremism will need to encompass three 

core elements – i.e. simultaneously communicate the following three messages as a 

response to whoever has expressed, or is suspected of having expressed, views containing 
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everyday extremism, group-focused enmity or devaluation of groups of others. This first 

response needs to signal …  

• … attention and acknowledgement that the view/ statement/ expression has been 

heard and recognised as significant, which is all the more important as these 

(sometimes shocking, provocative) statements of everyday extremism are often 

ignored/ "overheard" – and even signal some degree of appreciation of the 

speaker's honesty, courage or forthrightness in sharing them.  

• … a brief and carefully calibrated hint of personal perspective and assessment – 

however, only to the extent deemed necessary to keep up both the interaction and 

personal authenticity of the first responder – be it factual correction, critical 

distance or personal indignation.  

• … a convincing expression of personal interest in learning more about the other 

person's individual perspective and motivation behind the utterance – despite 

one's own perspective – if only there was some extra time and space and mutual 

interest to explore this, which unfortunately is not the case in this situation; 

possibly concluding with a modest restatement of one's own perspective.  

 

For example, in a public situation of everyday extremism and devaluation of others 

around the expression “crappy foreigners”, one might respond:  

• Did I hear that right? Did you just say that it only takes a strong leader to know 

what to do with all these 'crappy foreigners'? To be honest, I find this a little 

frightening but most of all also intriguing. Because I rarely hear that so openly; 

to be honest, I think that strong leaders have always been quite harmful, 

sometimes even dangerous; but most of all, I would much like to chat with you 

and learn more about your views and especially your personal experiences with 

people who might qualify as strong leaders. Too bad that's not possible here and 

now, and I don't even know if you'd be interested. So for now, I'll just have to 
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(9) In the online sphere: Chat strategies of attunement for social media and gaming 

portals. Another important methodological spin-off – and side benefit – that the method 

of NGW® has brought to other contexts of social dialogue in the course of the OppAttune 

project is that it allows the development of strategies for online chats (Cultures Interactive 

e.V., 2025). This is particularly necessary as many open or closed, i.e. semi-private, chat 

groups on social media show a plethora of dialogues that indicate chronic emergency 

situations of democracy – expressing views and making statements containing everyday 

extremism, group-focused enmity or devaluation of groups of others. Chat histories that 

are characterized by violent and anti-democratic accents – whether on social media 

channels, messengers, Discord servers, gaming portals or in games – and in which people 

(groups of people) are spoken about in a devaluing and contemptuous manner pose a great 

challenge to any well-meaning dialogue. It is not easy for moderate and pro-democracy 

chat participants to respond in a positive way without becoming a target, reaching their 

limits and/or being excluded from the chat. 

leave it at hoping that this strong leader thing doesn't go too far – and maybe 

even dissipates.  

 

Any such dialogical first response to incidents of everyday extremism will be highly fluid, 

flexible and dependent on the exact context and situation, and can be modified in myriad 

ways to adapt to that situation and interlocutors, but will need to combine the three 

elements of: (i) attention and acknowledgement, (ii) personal perspective and assessment, 

(iii) expression of personal interest in learning more. 

[Tool] Apply carefully calibrated combinations of the three core elements of first 

response to everyday extremism – adapted to the online space  

Strategies for attuning such situations and social media chats need to be adapted to the 

online context and communication modalities – so that the chat is not immediately cut 

off and the intervening participant continues to influence the chat dialogue. Given the 
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volatile and fragile nature of anonymous online communication, as well as the high level 

of emotional charge, the three core elements of first response to everyday extremism can 

only be applied with some brevity and great caution. In such chats, one sometimes 

encounters blatant right-wing extremism, cynicism and malice, sometimes mixed with 

depression and deep self-doubt.  

• For example, on the gaming portal Steam one chat participant (F) had once posted 

a picture of a couple watching a movie about Hitler together and complains: “Why 

can't I find the right woman for this?”, to which participant X replies: “Because 

you're ugly, I guess”, acknowledged by a: “Son of a bitch” by F; and finally 

participant P corrects: “Because all women are whores except mom, is the right 

answer!”.  

The attempt to respond, or even just to participate in this chat, in a carefully calibrated 

combination of the three core elements of an attuning first response (attention/ 

acknowledgement; personal assessment; expression of personal interest) must be careful 

and brief, especially the first line of dialogue entered into the chat dialogue.  

• For example, such a first line might be "I'd also like to see a film – what do you 

like about Hitler?", hoping for a response that allows for a narrative question such 

as "Do you know anyone like that? (Are you in any way like that yourself?", 

which would then allow for more personal experiences to be asked.  

• Other opening lines might be: "What does the 'right woman' for this actually look 

like?", possibly leading to more personal statements or narratives about 'women', 

to which one can then respond in a specifically attuned way, which may be 

unusual but still tolerable within this chat community.  
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5.3 Narrative Bridges for Micro-Level Social Dialogues 

With this tool, researchers can engage with the everyday narratives of extremist hate that 

they confront during the process of field researcher, and, in fact, foster attuned social 

dialogue. The tool follows three steps: 

1) Each researcher acknowledges one or more aspects of what has been expressed that 

they can personally relate, either emotionally or factually.  

2) The researcher then shares a relevant story/experience/situation. 

3) By sharing their experience, the researcher helps to contextualise and broaden the 

scope of what is being discussed.  

 

Community stories or historical narratives that resonate with the group can also help to 

contextualize everyday extremist narratives within a larger societal framework, but 

personal stories are best. The goal is not to correct a wrong idea or racist opinion per se, 

but to set in motion individual reflective processes and new narrative processes in groups 

and communities. Since the process follows that of NGW®, there is no steering of the 

conversation in terms of topics or views. It is just about setting the framework that 

facilitates a much more enriched conversation, which is also more inclusive.  

It is important to keep in mind that this is not often a smooth, easy, or successful process. 

Each researcher will go through their own learning process to figure out how they are best 

able to navigate (what can be) challenging conversations. It is important to always centre 

the significance of the work that one is engaged in - and to maintain a reflexive attitude 

Suggestions for use 

Narrative Group Work® has proven to be particular useful with hard-to-reach youth 

susceptible to violent extremism (e.g., deradicalisation/exit work programs). It also 

shows potential to be used in school settings to support the impact of civic education. 
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towards one's interactions, without inflating the importance of an interaction that resonates, 

and without minimizing the challenge of one that does not. 

 

 

5.4 Gamification 

Gamification, in this context, refers to the application of game elements to existing real-

world issues like everyday extremism. The goal is to motivate users to engage with the 

subject matter in a meaningful way by integrating educational elements into gameplay such 

that users can actively learn and developing thinking skills in an interactive environment 

(Landers et al., 2018). In the following we describe the process for creating quiz game 

using two of the most widely used question types: multiple choice questions and true-or-

false questions. 

 

Step 1. Collecting “everyday extremism” material. The first step involves gathering 

relevant material on the subject matter (everyday extremism), thus, informing the content 

of the quiz questions. This includes extracting loaded narratives, snippets of 

misinformation, erroneous or misleading information, and full-grown conspiracy theories. 

There are several sources and methods of accessing this data (see, Table 9), and it is 

Suggestions for use 

This tool is useful in contexts in which public-facing interventions into everyday 

extremist narratives could put members of the community at risk. When formal, large-

scale attuned interventions are not feasible, such conversations can create moments of 

mutual understanding about everyday extremism in ways that feel safe and personal. 

We consider even small moments of perspective-taking and sharing experiences/stories 

in informal conversations to be an intervention that disrupts everyday extremist 

narratives. The tool will be most effective if the person using it has a long-term, close 

and trusting relationship with the group or community involved, so it may be more 

applicable in small-group settings. However, this tool need not be limited to 

researchers. It can also be used in a broader community setting, such as a townhall or 

other community forum, because such large-scale events or interventions usually 

consist of small(-scale) moments and interactions. 
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essential to address all such sources, regardless of who says it and whether it seems silly. 

Ultimately, it is a key priority to respect the audience to ensure that the game developed 

can be used and enjoyed by all: not a small minority, but especially a large group of often 

uninterested individuals. 

  

*Compared to ethnographic methods, digital platforms offer a faster means of collecting 

narratives when time is limited. 

 

Step 2. Developing Questions: Multiple-Choice Questions. We recommend providing 

four possible answers for each multiple-choice question, all written in the clearest and most 

unambiguous language possible, avoiding the use of dubious language. Moreover, we 

advise variations across the following structure: 

a) One of the answers should be unambiguously wrong  

Table 9 

Sources of Narrative for Collective “Everyday Extremism” 

Ethnographic work is a strong resource given its unmediated, proximate, and 

contextualized character. Throughout ethnographic interviews researchers should 

maintain an open-minded, non-confrontational stance towards those being interviewed, 

regardless of what they say, think or stand for. Although we acknowledge this is no fresh 

insight, we nevertheless deem it worthwhile stressing.   

Social media posts, political speeches, news and opinion pieces, media coverage and 

socially circulated discourse* (e.g. what in some places could be called "coffee talk" or 

"tavern talk") can be of use. Accessing some of these sources might entail merely living 

daily life with a small notebook at hand and being ready to anonymously collect these 

elements.  

Fact-checkers’ websites* are an alternative source of information. Verified factcheckers 

are in the business of challenging and assessing information. They often rank statements 

or arguments on true/false scales and provide additional context and information, which 

can be useful for the development of questions’ solutions. 
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b) Two of the answers should share strong similarities between them  

c) The remaining answer should differ noticeably from the two above  

The correct answer might be found in either lines b. or c. above.  

Another key concern about question building is properly addressing nuanced and complex 

issues through multiple-choice answers. Making use of different difficulty levels - based 

on either knowledge depth or question complexity - can help address complex phenomena. 

Nonetheless, difficulty should not be a product of fuzzy language. 

 

True-or-False Questions. True-or-false questions provide an opportunity to explore funny 

and often unexpected information. With recourse to social media posts and outrageous 

claims, but also truthful yet unplausible information, players can be asked to decide 

whether a post, tweet or news article is true or false. 

 

 

Step 3. Creating an explanatory answer book: Identifying and addressing Issues. In 

quiz games, solutions can be present in game cards or as separate elements. Given the 

nature and complexity of some of the issues addressed, we advise the creation of an answer 

booklet.  

Making the game funny and developing critical thinking 

Making the game funny allows players not only to delve into strange, yet often comic 

grounds, but also raises their awareness of the importance of critical thinking and double-

checking skills: reality might be stranger than fiction.  

To support this, the game can include pictures of internet posts, news articles and other 

media elements (including audio/video) presented in all kinds of formats (printed 

booklets; notebooks or tablet screens). It is essential to ensure all elements are properly 

visible and readable. 
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• This booklet allows you to address each question with the appropriate amount of 

information to justify the right choice/answer. When dealing with complex issues, 

this requires research work and argumentation greater than the length available at 

a traditional game card.  

• Classifying what is wrong with each issue or question, i.e. pointing out the 

underlying thought error or misperception is valuable for drafting correct answers 

and justifying the correct choices. By pinpointing the underlying issue(s) present in 

each question, the solution can expand upon it. Table 10 presents a short account 

of the types of errors that might be found. 

 

Table 10 

Summary of Error Types 

Error Type Description 

Misinformation Factually wrong information which is 

reproduced and disseminated by actors 

who trust its content.  

Disinformation Factually wrong information, which is 

disseminated purposefully by bad faith 

actors, with the purpose of fostering 

everyday extremist narratives.  

Logical Fallacies Argumentative patterns that are pervaded 

by logical fallacies (e.g. non-sequitur 

fallacies; ad hominem attacks; straw man 

fallacies; overgeneralization, false 

dilemma or slippery slope fallacies).  
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Step 4. Designing game rules: Priorities and purposes. Game rules should ensure that 

the game is both fair and playable and that the ultimate purpose of gamification is achieved. 

To ensure this double-purpose, basic game rule precepts should be followed, including:  

• Individual players/teams of players should all address the same questions, creating 

a fairer level playing field across all participants.  

• Record keeping is done by a game facilitator and clearly visible to all.  

• Teams’ members get the same amount of time to discuss and deliberate in each 

question, extra time is given for dialogue between teams.  

Given the purpose of gamification, rules should also potentiate dialogue and attunement. 

This can be done in different ways, including through points systems and rewards that 

balance individual/team interests with incentives for cross team co-operation, distancing 

the game from a zero-sum game logic. This can be achieved through different sets of rules 

and mechanics, including:  

• By ruling that the winning side can only achieve victory if a minimum, relative, 

threshold of correct answers was achieved by the lowest scoring player/team.  

• By attributing extra-points when teams successfully convince others to shift their 

answers.  

 

Step 5. Creating a welcoming and comfortable gaming atmosphere. Playing a quiz 

game on everyday issues can be a challenging, intimidating experience, especially for less 

knowledgeable players. To avoid these outcomes, we can adopt certain methods, including: 

• The establishment of a points system that always attributes a score (e.g. attributing 

wrong answers 50% of the score of a correct one – right answer: 2 pts/ wrong 

answer: 1 pt). 

Social Prejudices, Preconceptions or 

Misconceptions 

Widely shared and diffused historically 

grounded tropes and ideas about certain 

social groups.  
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• Creating a differentiated badge system that rewards individuals/teams for different 

accomplishments (e.g. The most convincing team; The most open-minded team), 

stressing positive outcomes of gameplay (e.g. dialogue and persuasion) beyond 

simply winning.  

Given the nature of questions and issues approached it is not uncommon for disputes to 

arise, despite the best of efforts in question development. By establishing a way for players 

to challenge established answers, one allows participants (game facilitators included) to 

interact and dissect issues. This can be done by establishing democratic sets of rules of 

dispute, e.g. a procedure that allows players to challenge established answers throughout 

gameplay, and that gives all parties involved space and time for argumentation and 

deliberation. 

 

Important Considerations 

Promoting attunement through gameplay 

 It is important that a balance between competition and dialogue is achieved. Since games 

are fun due to their competitive nature, a balance must be struck between individual 

incentives and shared goals. In addition, the existence of rules should be relaxed if, or 

when, dialogue between team members and across teams takes place. 

 

The role of the game host  

Quiz games often require a game facilitator, or game host, responsible for rules 

enforcement and game conduct. In addition, the game facilitator ought to promote and 

foster dialogue, possibly even beyond the strict framework of gameplay. 

The game host should incentivize and promote intra- and inter-team dialogue, punctually 

intervening to clarify doubts or misunderstandings. 

The game host should be well-versed in the questions database and answers' booklet, as 

well as to be familiar with the issues at hand. 
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During gameplay, the game host should strive to integrate individuals or teams in 

argumentative and deliberative situations and always refrain from adopting 

confrontational or demeaning tones or attitudes. 

Suggestions for use 

Gamification holds significant value as a science communication tool. For this reason, 

one of the most applicable settings for its use is within educational environments, 

particularly in schools, allowing students to learn in an active and engaging way. It can 

also be effective in community settings, such as outreach programs or workshops, to 

engage diverse individuals and foster dialogue in a relaxed and fun environment. 

Lastly, it can be used by NGOs and journalists as an informal education tool to develop 

skills in identifying and countering biases and misinformation. 
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6.0 PUBLIC DIAOLOGUE ATTUNEMENT TOOLS: EVERYDAY 
EXTREMISM SCALE; “VOTE FOR ME’ FILMS; SUSTAINING DIALOGUE 
ATTUNEMENT TOOL; I-ATTUNE 

Deliverable 6.1 Everyday Extremism Scale (Mifsud & Sammut, 2024) 

Deliverable 6.3 Followership & Political Mobilisation Attunement Tool (the “Vote for 

Me” Films) (Vergouli, Mahendran, & Ntontis, 2024) 

Deliverable 6.4 Sustaining Dialogue Attunement Tool (English, Mahendran, & 

Obradović, 2024) 

 

Within the Political Attunement Model for limiting Everyday Extremism and Building 

Democratic Capacity, tools from WP6 are referred to as Public Dialogue Attunement Tools. 

Public Dialogue Tools (see, Table 11) can be understood as relating to the two or more 

players involved in the attunement process, but equally it is possible to intervene in relation 

to the ball. For example, these tools work with self-other relationships, real/symbolic 

threat, cognitive closure, polarisation, political mobilisation and followership, 

dehumanisation, worldviews and identifications. Key outcome measures include the 

Everyday Extremism, Followership measures and Sustained Dialogue.  

 

Table 11 

Summary of Public Dialogue Attunement Tools and Applications 

Tool  Source  When to Use Key Attunement 

Process / Player 

Dynamics 

Outcome  

Everyday 

Extremism scale 

D6.1 Behavioural 

Intentions 

Measure of potential 

to support everyday 

extremism 

Gauging acceptable 

level of everyday 

extremism 
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WiDE Lens Survey D6.2 Psychological 

drivers 

Gauging worldviews 

and context. 

Acknowledging 

another’s worldview 

perspective, position 

Provides country 

level psychological 

drivers.  

‘Vote for Me’ - 

Political 

Mobilisation Tool 

D6.3 Political 

mobilisation 

Degree of 

independence and 

influence 

Insights into 

followership 

Sustaining Dialogue 

Attunement Tool 

D6.4 Political 

Polarisation  

Self-other 

relationships /  

Rallying (keeping the 

ball in play)  

Maintaining 

democratic 

parameters  

(respect for the 

other player) 

On-line I-Attune 

self-test interactive 

D6.7 Polarisation & 

Building 

Democratic 

Capacity 

Self-coaching & 

Dynamics between 

players  

Attuning between 

contrasting players.  

On-Line Interactive 

Do Your 

Relationships Need 

an Everyday 

Extremism Check?  

N/A Political 

Polarisation  

Self-coaching on 

player flexibility and 

rigidity 

User-Friendly 

Interactive to 

explore six aspects 

of Everyday 

Extremism.   

BBC Film How 

quickly can online 

hate spread?  

N/A Conspiracy 

Thinking, Hate 

Speech & 

Dehumanisation 

Movement of the ball 

beyond the lines 

Increased 

awareness of public 

responsibility for 

everyday 

extremism 
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6.1 The Everyday Extremism Scale 

The scale helps determine drivers and predictors of everyday extremism on the one hand, 

as well as direct and indirect effects of everyday extremism on other social psychological 

variables. Its primary propose is to measure inclinations towards extremist behaviour or 

ideology that occur in day-to-day life. Additionally, when implemented alongside other 

social psychological measurement tools, it is designed to aid in the investigations of the 

underlying factors that could predict such everyday extremist behaviour.  

 

Who may want to use it? 

The public dialogue tools aim to build political literacy and democratic capacity for 

public dialogue in oppositional political scenarios e.g. elections, referenda, and 

everyday political life. For this reason, they mostly relate to investigations relating to 

two target audiences: the general public (including young people and media 

influencers), and political actors. Using these tools aims to enable you to design a 

bespoke public dialogue tool which fits your objectives, the context, and specific case 

for intervention. 

Suggestions for use 

Each of these tools can be completed within three months, including before and after a 

political event. All seven public dialogue tools can be used face-to-face or on-line. 
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Instructions for Use and Implementation. The Everyday Extremism Scale comprises of 

12 items ranging from the least extreme/most everyday to the most extreme/least every day 

(see, Table 11). Moreover, half of the items describe actions that promote one’s own views, 

while the other half described that undermine the opposition. The items been developed 

based on real-world data, reflecting actions that people actually engage in. 

Given the nature of the Everyday Extremism Scale, we believe it has significant potential 

to generate meaningful discussion when employed in interviews or focus groups. We 

encourage its use in a way that prompts participants to consider their views on some issue 

and how to promote them, as well as others’ views and how to engage with them. To 

facilitate this, we recommend the presentation of two flash cards to participants that 

distinguish items pertaining to the promotion of one’s own views (items 7-12) from those 

targeting others’ views (items 1-6). For each flashcard, we recommend asking participants 

to: “Draw a line under the action beyond which you find behaviour to be unacceptable”. 

This is understood in a literal sense, that is, asking participants to mark a line under the 

statement that best represents their personal limits regarding how far they are willing to go. 

Who may want to use it? 

Researchers and policymakers wanting to understand how extremist tendencies in 

everyday life can affect broader social outcomes, such as political polarisation, 

increased support for authoritarian policies, and the deterioration of social cohesion. 

 

Suggestions for use 

It is important to note that the Everyday Extremism Scale does not serve to profile 

individuals but rather to identify and investigate trends within a general population. Its 

purpose is to highlight widespread social issues rather than targeting particular 

individuals or social groups. When implemented in this way, the scale allows for 

targeted interventions that address the root cause of extremism in daily life. 
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We then recommend following this exercise up with questions pertaining to why they drew 

the line where they did, whether they think this applies to them alone or whether this line 

should also apply to others, and what differences do the items above the line demonstrate 

from those below the line. These questions should centre on everyday extremism and the 

limits individuals impose on themselves and others regarding freedom of expression and 

action with regards to politicised topics. 

 

Table 12 

The Everyday Extremism Scale 

1 Deny the opposition’s version, even if true, and claim the opposite, even if false 

(i.e. gaslighting)  

2 Comment, criticise and/or harass (e.g. social media trolling) to provoke angry 

responses from the opposition that put them in a bad light, regardless of the content 

3 Submit allegations of misconduct about the opposition, even if these are untrue  

4 Undermine the opposition personally  

5 Publicly shame and criticise the opposition  

6 Disrupt a formally organised event to draw attention  

7 Actively promote and publish your personal views  

8 Vote for candidates who support action that is in line with your views  

9 Become active in local politics  

10 Provide public endorsement to politicians, institutions and/or influencers whose 

views align with yours  

11 Post stickers, signs, and posters in public places  

12 Promote events for others to attend  
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6.2 “Vote for me” Films 

There are five “Vote for me” films (see, Figure 2), each developed by OppAttune 

researchers Evangelia Vergouli, Kesi Mahendran, and Evangelos Ntontis to facilitate the 

exploration of dialogue between political leaders and citizens. Their production was 

undertaken by Damn Fine Media.  Each ‘Vote for Me’ film last approximately 3 minutes 

and may serve as stimuli materials that can be used with a variety of target groups relating 

to the OppAttune project including young people, voting age publics, practitioners and 

potentially politicians. They use a dialogical design which moves beyond small vignettes 

by presenting fully embodied political archetypes, designed to evoke engagement through 

rhetorical style, policy content, and communication dynamics. As such, their use is 

intended to facilitate dialogical exchange between viewers and the portrayed political 

leaders.  

 

 

Figure 2. A screenshot of the five “Vote for Me” films 

 

 

Instructions for Use and Implementation. The videos can be effectively employed in 

any intervention aimed at engaging citizens with political leaders’ communication (e.g., to 

Suggestions for use 

The five films can be effectively used in interventions carried out by either NGOs, 

Universities, collectives or individual activists in both online and offline social spaces 

(e.g., through sharing on social media platforms and inviting people to comment, 

through focus groups, online interviews, etc.  
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understand their political and voting decision-making, their capacity to sustain dialogue 

with diverse political narratives as expressed by the archetypes, their boundary making 

regarding what political narratives they find acceptable or extreme). As all political figures 

featured in the films express their views on immigration policies, the videos can also serve 

as valuable stimuli for exploring public discourse on immigration.  

These videos are suitable for both online and in-person settings, provided their use is 

supported by a clear structure and rationale. For example, in citizen interviews, viewers 

should receive clear instructions outlining how the session will unfold, how many videos 

they will watch, the general content of the videos, and the types of questions they will be 

asked. 

To maintain viewer engagement and reduce cognitive load, we recommend that the videos 

are not presented all at once. Instead, show one video at a time, pausing after each to ask 

follow-up questions. This approach promotes reflection and more meaningful responses. 

We also encourage randomising the order in which the videos are shown. 

In the principal researcher’s study, participants were not informed of the political 

archetypes' “titles” (e.g., progressive, technocrat, revolutionary, nationalist, conservative). 

This was a deliberate methodological choice, intended to encourage participants to engage 

freely with the content and generate their own interpretations, without being influenced by 

predefined labels. The goal was to promote open-ended association and dialogical 

engagement. However, this approach is not prescriptive for future uses. Whether or not to 

disclose the titles should be determined based on the specific objectives of the intended use 

and should be thoughtfully considered as part of the design process. 

When using the videos in national contexts outside the UK, it is recommended that the 

scripts be translated and subtitled by a native speaker to ensure linguistic and cultural 

accuracy. Tools such as VEED.IO can be used to add subtitles. 

 

6.3 Sustaining Dialogue Attunement Tool 

This user guide develops the findings from the Four-country Pairing Study (Deliverable 

6.4) into a Sustaining Dialogue Attunement Tool. This forms part of the set of Public 
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Dialogue Attunement Tools provided by WP6 towards the political attunement toolkit led 

by WP7. The aim of the Sustaining Dialogue Attunement Tool is to offer those with 

political differences the space to develop a flexible understanding of those with whom they 

disagree and recognise their own capacity for sustaining dialogue. The tool consists of an 

oppositional thinking exercise in which a target group are paired together and are mediated 

to engage in political dialogue on a challenging issue. Working with the tennis metaphor 

outlined in D6.5, the tool may offer both players the space to ‘use the entire court’ when 

engaging with one another (i.e.: they can agree, disagree, compromise, etc.). Here, the 

objective is not to ‘win the point’ (although that may be the aim for some), but, rather, to 

develop their ability to rally with each other to find out more about an oppositional view 

and their own democratic capacities. The following section offers guidance on how to use 

the sustaining dialogue tool to create a space for individuals to openly express their political 

views, respect differences, and recognise their capacity for sustaining dialogue. Please note 

that this is a significantly simplified version of the D6.4 study, therefore, please feel free 

to contact Anthony, Anthony.english1@open.ac.uk, for further information regarding this 

tool.  

 

 

Step 1 – Introducing the Political Issue. For the first task, the group are invited to view 

content (e.g.: news footage, YouTube, etc.) which depicts contrasting views on a contested 

political issue relevant to the location of the fieldwork. The aim is to understand the views 

they hold on to this issue in order to pair them together on potential differences between 

the individuals. For example, if the location were Pristina, the stimulus material could be 

Who may want to use it? 

This sustaining dialogue attunement tool aims to increase the target audience’s capacity 

for engaging in oppositional thinking by allowing them the training space to ‘practice’ 

such discussions. While the final D6.4 report has three intended audiences, 

policymakers, dialogical researchers, and practitioners, the purpose of this guide is to 

align with the aims of WP 7. Therefore, this user guide focuses entirely on partners 

working in the field directly with participants (e.g.: a partner working with users of a 

service). 

 

mailto:Anthony.english1@open.ac.uk
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directed towards the polarising issue of youth migration and the reasons why they are . For 

example, if the location were Pristina, the stimulus material could be directed towards the 

polarising issue of youth migration and the reasons why they are relocating to EU countries. 

News footage which depicts different views on this from those in Pristina offers the type 

of stimulus that evokes engagement (see basic primer infographic below as to the type of 

issues this raises). If the issue were immigration focused, D6.4’s material could also be 

used if in a relevant location (namely, Pristina, Malmo or the UK). Important to note, this 

first step must involve recording each group member’s views on the political issue in order 

to pair them together. To this end, a pro-forma, online content can be used (which I can 

create if needed) to allow them to express their views on the issue and why they believe 

what they do.   

 

Step 2 – Pairing Participants Together. After a review of the completed pro-forma by 

the group facilitators, the group are divided into pairs. A third person can play the role of 

the mediator, whose role is to facilitate the discussions and maintaining the integrity of the 

task by not disclosing the questions or aims in advance. Ideally this would be one of the 

facilitating team but, if this is not possible, then other group members could be asked. The 

discussants will be paired together based on an opposing view (all of which is undisclosed 

to the pair). To continue with Kosovo’s ‘Brain drain’ example, one participant may argue 

that young people should have freedom of choice, whilst another may criticise them for 

being disloyal to the country. This difference would offer an ideal contrast worth exploring 

further as a paired discussion.  

 

Step 3 – Paired Discussion: Developing a Connection. Based on findings from D6.4, the 

pairs’ discussions work ‘best’ (i.e.: they sustain dialogue to better understand one another 

despite disagreeing) if the initial discussion is based on views or life experiences shared by 

both participants. Therefore, in the first stage, the mediator’s role is to ask both participants 

to share some background information about themselves (education, family background) 

and their interests. Both are instructed to raise their hands whenever the other person 

identifies a connection (e.g.: same role in family – first-born, interest in politics, etc.).  
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 Step 4 – Paired Discussion: Polarising Moment. After time spent exploring any shared 

connections, the mediator moves on to introducing the (potentially) polarising issue on 

which they disagree (based on the initial premise for pairing them together). It is important 

that the mediator does not highlight that they disagree but simply introduces the issue and 

asks the following questions in turn for each participant (only moving on to the next 

question for both after the answers have been fully explored). This allows the participants 

to discover that they disagree with one another as the discussion moves forward to avoid 

any negative priming. 

1. What are your views on the issue of youth migration from Kosovo? 

2. Why do you feel this way about the issue?  

3. You seem to have different views about the issue - Why do you think this is? 

4. What do you think the other person would benefit from knowing about this issue? 

Clearly such discussions are a dynamic process in which the mediator may be required to 

offer additional prompts or steers based on the responses to explore their views further.   

 

Step 5. Reflection. The final stage involves the group facilitators asking the trio to reflect 

together on the experience of discussing a (potentially) polarising political issue and then 

feedback to the rest of the group. Here are some suggested questions which could be asked 

for this group feedback session:  

1. How did you find discussing this challenging political issue with others?  

2. Were there any moments of disagreement between you and your partner – how did you 

find that? What did you do?  

3. Do you feel you learnt anything about why someone may disagree with you on this 

issue?  

4. For the mediators, how did you find this role? Did you learn anything about how we 

interact when discussing challenging political issues?  
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Outcomes. Self-report and behavioural observations. 

Self-report: The feedback session questions can be used to record qualitative feedback 

(create word clouds, etc) to assess how they engaged with the task and the potential for 

improvement.  

Behavioural observations: During the exercise, the facilitators observe the interaction for 

each trio during both stages. It would also be valuable to assess the role the mediator plays 

in the discursive dynamic; both to consider the impact of this on the discussion and the 

efficacy of developing this exercise for future sessions with other target groups.  

 

6.5 BBC Films & Open Access Self-Coaching Attunement Interactives  

In addition to the tools identified in Table 11, there are another two tools which relate to 

the psychology of being an online sleuth, which could support work to dismantle 

disinformation and conspiracy theories. These include: 

1. BBC Film - How quickly can online hate spread? (7.00min) 

2. Do Your Relationships Need an Everyday Extremism Check? Online self-test 

interactive.    

3. Are you an Online Detective? Online self-test interactive  

4. BBC Film - Why are we obsessed with being armchair detectives? 

5. I-attune – online self-test interactive. 

All films and interactive are available through this link: https://connect.open.ac.uk/society-

psychology-and-criminology/morning-live/. The I-Attune will be made available by June 

20th.  

https://connect.open.ac.uk/society-psychology-and-criminology/morning-live/
https://connect.open.ac.uk/society-psychology-and-criminology/morning-live/


69 

 

7.0 Conclusion 

In this report, we have identified a list of interventions, each designed for particular 

contexts that may range from public engagement events and community‑outreach 

initiatives to school‑based educational modules, stakeholder workshops, and policy‑level 

dialogues. While each intervention differs in form and delivery, they share a common 

capacity to elicit meaningful conversation that allows for the possibility of recognising the 

legitimacy of others’ perspectives, experience re‑humanisation of those once seen as 

“other,” and gain greater awareness of their own positionality. The effectiveness of the 

outlined interventions depends not only on their implementation but also on how outcomes 

are assessed and, in turn integrated within the rest of the OppAttune project. For this reason, 

it is essential to give careful consideration to what follows after the interventions have been 

successfully implemented. 

First and foremost, the post-intervention stage should be viewed as an opportunity for 

critical reflection. This includes revisiting the principle of attunement (recognising the 

political legitimacy and rights of the other) and asking whether the intervention did indeed 

facilitate mutual understanding or, unintentionally, reinforce existing divisions.  

Another priority in this stage is evaluation, which entails assessing all outcomes, including 

those that may have been unintended. This may include short questionnaires that are aimed 

understanding participants’/the public’s perceptions of the intervention, as well as informal 

group discussions. As noted in section 2 of this report, we especially encourage the use of 

some measures from the WiDE lens survey and the Everyday Extremism Scale, developed 

in WP6, for use before and after the intervention, to track any changes in attitudes, 

perception, and the endorsement of everyday extremist actions over time (see, Table A in 

Appendix, and Table 11). It is essential that any evaluation should take place immediately 

after the intervention is concluded. Ultimately, what matters most at this stage is that 

feedback focuses on how the intervention was experienced and perceived by those 

involved, and whether any meaningful change has occurred.  
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Lastly, we recommend that any insights gained during the process (e.g., challenges, 

successes, unexpected developments) should be documented as these provide opportunity 

to revise and improve the intervention tools.  

As noted in the introduction, the aim of WP 7 is the practical implementation of 

interventions that aim to create opportunities for disrupting polarisation and fostering more 

constructive forms of engagement (i.e., attunement). This work integrates with the broader 

goal of the OppAttune project as successful attunement can help reduce societal divisions, 

strengthen community cohesion, and inform better policy decisions.  Crucially, the value 

of these efforts depends on post‑intervention reflection and evaluation. This ensures that 

WP7 not only implements the interventions developed in WPs 1–6 but also uses the 

findings from D7.2 to revisit and, if necessary, refine those interventions, thereby, 

strengthening the overall rigour of the OppAttune project.
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Appendix 

Table A 

WiDE Lens Survey Measures for Pre/Post Intervention Use 

Social Order 

Staerklé, C. (2009). Policy attitudes, ideological values and social representations. Social 

and Personality Psychology Compass, 3, 1096-1112. https://doi.org/10.1111/j.1751-

9004.2009.00237.x 

 

Please rate the extent to which you agree with the follow statements on a scale from 1 

(totally disagree) to 7 (totally agree). 

 

Considering the situation in [country] at the moment, we could say that things would be 

better… 

1. …if we were to live according to moral principles 

2. …if those who contributed the most were rewarded more 

3. …if all communities had the same rights 

4. …if nobody violated social norms 

5. …if everyone seized the opportunities offered by society to succeed 

6. …if all types of diversity (gender, race, ethnicity, religion) were respected 

7. …if there wasn't such a large inequality between the rich and the poor 

8. …if there were no economic elites exploiting others to benefit themselves 

 

Social Dominance Orientation 

Pratto, F., Sidanius, J., Stallworth, L. M., & Malle, B. F. (1994). Social dominance 

orientation: A personality variable predicting social and political attitudes. Journal of 

personality and social psychology, 67(4), 741. http://dx.doi.org/10.1037/0022-

3514.67.4.741 



 

Author Name - Page 74 of 76 

 

 

There are many kinds of groups in the world: different gender, ethnic and religious 

groups, nationalities, political factions. How much do you agree or disagree with the 

following ideas about groups in general on a scale from 1 (totally disagree) to 7 (totally 

agree)?  

 

1. In getting what you want, it is sometimes necessary to use force against other 

groups. 

2. To get ahead in life, it is sometimes necessary to step on other groups. 

3. It's probably a good thing that certain groups are at the top and other groups are at 

the bottom. 

4. All groups should be given an equal chance in life. 

Political Efficacy 

Bene, M., & Boda, Z. (2023). A safety net against populism? An investigation of the 

interaction effect of political efficacy and democratic capacities on populist attitudes. 

Political Research Exchange, 5(1), 2220385. 

https://doi.org/10.1080/2474736X.2023.2220385 

 

Below follow a series of statements on political participation. Please indicate the degree 

to which you agree with them on a scale from 1 (totally disagree) to 7 (totally agree). 

 

1. I cannot effectively influence politics in the [country]. 

2. The political system in the [country] allows people like me to have a say in what 

the government does. 

3. I am able to take an active role in a group involved with political issues. 

4. I am confident that I am able to participate in politics. 
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Political Voicing 

To what degree do you share the following concerns on a scale from 1 (not at all) to 

7 (totally)? 

 

1. I don't feel I can say what I truly believe about political issues when talking with 

others 

2. I am concerned that my political opinions will be censored when using mainstream 

social media (e.g. X/Twitter, Facebook) 

3. Political correctness is harming free speech in the [country] 

 

Institutional Trust 

Adapted from ESS Round11/2023/B6-B12 p.8 

 

Some institutions relevant to the UK are presented below. Can you please answer to what 

extent you trust each of them on a scale from 1 (not at all) to 7 (totally)?  

 

1. Country's parliament 

2. Legal system 

3. Police 

4. Banks 

5. Mass media 

6. Scientific community 

7. Political parties 

8. European 

Note. Only those measures that are most likely to reflect meaningful change as a result 

of the intervention have been chosen. 

 



 


